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1. Aims
Our SEN policy and information report aims to:

· To identify educational needs effectively and provide the support necessary to enable learners to make progress.

· To involve and work with learners and parents at the various stages of the Code of Practice and take into consideration their views

· To make use of outside agencies where necessary as part of a planned and graduated response to individual need

· To work closely with partner primary schools, in order to share detailed information about children with special educational needs and disabilities; to continue with a comprehensive assessment and recording programme throughout the school, including the passing on of relevant paperwork

· To inform and support faculties in meeting individual needs through sharing baseline information, targets and strategies via the SEND register

· To review learner progress annually or, as and when appropriate

· To work collaboratively with teaching staff, Heads of Faculty and Heads of Family to ensure that barriers to learning are removed and learners are enabled to achieve

· To annually evaluate the effectiveness of the SEND provision within the school using the schools review and evaluation process alongside any current research pertaining to inclusion of learners with SEND in the mainstream

Principles underlying the Code

The SEND Code of Practice describes the principles that should be observed by all professionals working with children and young people who have SEND or disabilities.  These include:

•
Taking into account the view of children, young people and their families

•
Enabling children, young people and their parents to participate in decision-making

•
Collaborating with partners in education, health and social care to provide support

•
Identifying the needs of children and young people

•
Making high quality provision to meet the needs of children and young people

•
Focusing on inclusive practices and removing barriers to learning

•
Helping children and young people to prepare for adulthood
2. Legislation and guidance 

This policy and information report is based on the statutory Special Educational Needs and Disability (SEND) Code of Practice and the following legislation:

Part 3 of the Children and Families Act 2014, which sets out schools’ responsibilities for pupils with SEN and disabilities

The Special Educational Needs and Disability Regulations 2014, which set out schools’ responsibilities for education, health and care (EHC) plans, SEN co-ordinators (SENCOs) and the SEN information report 
3. Definitions
The term ‘special educational needs and disabilities’ has a legal definition. Children with SEND all have learning difficulties or disabilities that make it harder for them to learn than most children of the same age do.  These children may need extra or different help from that given to other children of the same age.  The law says that children do not have learning difficulties just because their first language is not English.  Of course, some of these children may have learning difficulties as well.

Children with SEND may need extra help because of a range of needs, such as in thinking and understanding, physical or Sensory difficulties, emotional and social difficulties, or difficulties with speech and language or how they relate to and behave with other people.

Many children will have SEND of some kind at some time during their education.  Schools and other organisations can help most children overcome the barriers their difficulties present quickly and easily.  However, a few children will need extra help for some or all of their time in school.

SEND could mean that a child has difficulties with:

· All of the work in school

· Reading, writing, number work or understanding information

· Expressing themselves or understanding what others are saying

· Making friends or relating to adults

· Behaving properly in school

· Organising themselves; or

· Sensory or physical needs, which may affect them in school.

All schools are supported by outside agencies to be as inclusive as possible, with the needs of pupils with a Special Educational Need(s) and or disabilities being met in a mainstream setting wherever possible and where families want this to happen. 

4. Roles and responsibilities
4.1 The SENCO

The SENCO is Hayley Klee she may be contacted via the school reception on 01706 632910 or via email on senleadership@mmhs.co.uk
They will:
· Work with the headteacher and SEN governor to determine the strategic development of the SEN policy and provision in the school

· Have day-to-day responsibility for the operation of this SEN policy and the co-ordination of specific provision made to support individual pupils with SEN, including those who have EHC plans

· Provide professional guidance to colleagues and work with staff, parents, and other agencies to ensure that pupils with SEN receive appropriate support and high-quality teaching 

· Advise on the graduated approach to providing SEN support

· Advise on the deployment of the school’s delegated budget and other resources to meet pupils’ needs effectively

· Be the point of contact for external agencies, especially the local authority and its support services

· Liaise with potential next providers of education to ensure pupils and their parents are informed about options and a smooth transition is planned

· Work with the headteacher and governing board to ensure that the school meets its responsibilities under the Equality Act 2010 with regard to reasonable adjustments and access arrangements

· Ensure the school keeps the records of all pupils with SEN up to date  

4.2 The SEN governor

The SEN governor is Penny Thompson. They will:

· Help to raise awareness of SEN issues at governing board meetings 

· Monitor the quality and effectiveness of SEN and disability provision within the school and update the governing board on this 

· Work with the headteacher and SENCO to determine the strategic development of the SEN policy and provision in the school 

4.3 The headteacher 

The headteacher Charlotte Leach-Rogers will:

· Work with the SENCO and SEN governor to determine the strategic development of the SEN policy and provision in the school 

· Have overall responsibility for the provision and progress of learners with SEN and/or a disability
4.4 Class teachers

Each class teacher is responsible for:

· The progress and development of every pupil in their class

· Working closely with any teaching assistants or specialist staff to plan and assess the impact of support and interventions and how they can be linked to classroom teaching 

· Working with the SENCO to review each pupil’s progress and development and decide on any changes to provision 

· Ensuring they follow this SEN policy 

5. SEND information report
5.1 The kinds of SEND that are provided for 

Our school currently provides additional and/or different provision for a range of needs, including: 
· Communication and interaction, for example, autistic spectrum disorder and speech and language difficulties 

· Cognition and learning, for example, dyslexia, dyspraxia,

· Social, emotional and mental health difficulties, for example, attention deficit hyperactivity disorder (ADHD),  

· Sensory and/or physical needs, for example, visual impairments, hearing impairments, processing difficulties, epilepsy  
· Moderate/severe/profound and multiple learning difficulties
Admission arrangements for pupils with SEND

The school welcomes applications from parents of pupils with special educational needs.  A pupil with a Statement of Special Educational Needs (SEN) or Education, Health and Care (EHC) plan which specifies the school will be given automatic priority for admission.

In line with the SEN and Disability Act, we will not discriminate against disabled children and we will take all reasonable steps to provide effective educational provision. (For further clarification please refer to the school’s Admissions Policy). As part of our admissions policy no pupil will be refused admission to school on the basis of his or her special educational need unless as a school we do not feel we can fulfil the child’s needs with the resources, space, access etc.  If this is the case and the child has an EHCP, we will respond to the authorities consultation document stating clear and honest reasons for our decision

5.2 Identifying pupils with SEND and assessing their needs 

Only a few pupils will require adaptions, which are additional to, and different from the scaffolded curriculum provided for all pupils.  This forms part of the Graduated Response.  

We assess each pupil’s current skills and levels of attainment on entry, building on information from previous settings and key stages where appropriate. We also consider if a pupil may have a disability under the Equality Act 2010 and, if so, what reasonable adjustments we may need to make for them.  Class and subject teachers, supported by the senior leadership team, make regular assessments of progress for all pupils. Identification and assessment of pupils’ SEND will include:

End of Key Stage attainments 

· Assessment for Learning materials

· Standardised tests

· Teacher observation

· Information and advice from other agencies

· Views of the pupil

· Views of parents

· Diagnostic tests 

· Observational checklists 

Dynamic forms of assessment which involve: 

· observing and recording responses in different environments 

· identifying strengths and weaknesses 

· identifying learning rates and learning styles

Assessment information highlights pupils making less than expected progress given their age and individual circumstances. This can be characterised by progress which: 

· Is significantly slower than that of their peers starting from the same baseline

· Fails to match or better the child’s previous rate of progress 

· Fails to close the attainment gap between the child and their peers 

· Widens the attainment gap 

We also assess progress in areas other than attainment for instance where a pupil needs to make additional progress with wider development or social needs in order to make a successful transition to adult life then we would put in extra adaptions and support to meet those needs. 

Where a pupil is making less progress than expected, the first response to such progress is high quality teaching targeted at areas of weakness. Where progress continues to be less than expected the class or subject teacher, working with the SENCO, assesses whether the child has SEND. The pupil’s response to such support helps to identify their particular needs. 

How we decide whether to make special educational provision
In deciding whether to make special educational provision, the teacher and SENCO consider all of the information gathered from within the school about the pupil’s progress, alongside national data and expectations of progress. This includes high quality and accurate formative assessment. For higher levels of need, we draw on more specialised assessments from external agencies and professionals. This information gathering includes an early discussion with the pupil and their parents. These early discussions aim to develop a good understanding of the pupil’s areas of strength and difficulty, the parents’ concerns, the agreed outcomes sought for the child and the next steps. Brief logs of initial concerns/pupil monitoring documents are logged on the pupils’ record on the school information system. 

Consideration of whether special educational provision is required starts with the desired outcomes, including the expected progress and attainment and the views and wishes of the pupil and their parents. This then helps determine the support that is needed and whether it can be provided by adapting the school’s core offer or whether something different or additional is required. The outcomes considered include those needed to make successful transitions between phases of education. 

Where a pupil is identified as having SEND, we take action to remove barriers to learning and put effective special educational provision in place. This SEND support takes the form of a four-part cycle (assess, plan, do, review) through which earlier decisions and actions are revisited, refined and revised with a growing understanding of the pupil’s needs and of what supports the pupil in making good progress and securing good outcomes. This is known as the graduated approach. It draws on approaches that are more detailed, more frequent review and more specialist expertise in successive cycles in order to match adaptions to the SEND of children and young people.

Persistent disruptive or withdrawn behaviours do not necessarily mean that a child or young person has SEND. Where there are concerns, there will be an assessment to determine whether there are any causal factors such as undiagnosed learning difficulties, difficulties with communication or mental health issues. If it is thought housing, family or other domestic circumstances may be contributing to the presenting behaviour a multi-agency approach, supported by the use of approaches such as the Early Help Assessment, may be appropriate. 

Staff are alert to other events that can lead to learning difficulties or wider mental health difficulties, such as bullying or bereavement. Such events will not always lead to children having SEND but it can have an impact on well-being. We ensure appropriate provision is made in order to prevent problems escalating. Where there are long-lasting difficulties, we would consider whether the child might have SEND. 

Slow progress and low attainment do not necessarily mean that a child has SEND and should not automatically lead to a pupil being recorded as having SEND. However, they may be an indicator of a range of learning difficulties or disabilities.  Equally, it should not be assumed that attainment in line with chronological age means that there is no learning difficulty or disability. For example, some children and young people may be high achieving academically, but may require additional support in communicating and interacting socially. Some learning difficulties and disabilities occur across the range of cognitive ability and, left unaddressed, may lead to frustration, which may manifest itself as disaffection, emotional or behavioural difficulties. 

Identifying and assessing SEND for children or young people whose first language is not English requires particular care.  We look carefully at all aspects of a child or young person’s performance in different areas of learning and development or subjects to establish whether lack of progress is due to limitations in their command of English or if it arises from SEND or a disability. Difficulties related solely to limitations in English as an additional language are not SEND.

5.3 Consulting and involving pupils and parents 

We will consult parents about all the decisions that affect their child.  If you, as a parent have concerns or worries at any time, you should share them first with your child’s teacher or any other professional working closely with your child.  If any member of the inclusion team is needed the class teacher will inform the appropriate person and this will be facilitated.

Parents will be made fully aware of the planned support and adaptions and, where appropriate, plans will seek parental involvement to reinforce or contribute to progress at home. 

Parents will also be involved in reviews of support provided to their child and have clear information about the impact of the support and adaptions, enabling them to be involved in planning next steps.

We would like you to talk to your child’s class teacher regularly so we know what they are doing at home and we can tell you about what we are doing in school.  This is to ensure that we are doing similar things to support them both at home and school and can share what is working in both places. Targets are reviewed with children in one-to-one discussions with their class teacher and these are shared with parents. 

These discussions with children with SEND and their teachers will also be informed by discussions between the teacher and the SENCO. Additionally, children – particularly those with SEND – receive frequent feedback throughout the year on progress towards targets both verbally and in written feedback, to which children contribute and respond.

All information from outside professionals will be discussed with you with the person involved directly, or where this is not possible, in a report. The SENCO will also arrange to meet with you to discuss any new assessments and ideas suggested by outside agencies for your child

Teaching Assistants at MMHS are given a period a week admin time during which they contact learners’ parents via email to update them on the weeks progress and any concerns we may have. 

In addition:

If you child is undergoing statutory assessment/EHCP assessment, you will also be supported by the school and Local Authority. They will ensure that you fully understand the process.

5.4 Assessing and reviewing pupils' progress towards outcomes

We will follow the graduated approach and the four-part cycle of assess, plan, do, review.  

The class or subject teacher will work with the SENCO to carry out a clear analysis of the pupil’s needs. This will draw on:

· The teacher’s assessment and experience of the pupil

· Their previous progress and attainment and behaviour 

· Other teachers’ assessments, where relevant

· The individual’s development in comparison to their peers and national data

· The views and experience of parents

· The pupil’s own views

· Advice from external support services, if relevant 

· The assessment will be reviewed regularly. 

All teachers and support staff who work with the pupil will be made aware of their needs, the outcomes sought, the support provided, and any teaching strategies or approaches that are required. We will regularly review the effectiveness of the support and interventions and their impact on the pupil’s progress. 

5.5 Supporting pupils moving between phases and preparing for adulthood

For transition from Primary to Secondary, if your child already has identified SEND when starting school:

· We will first invite you to visit the school with your child to have a look around and speak to staff. This is usually on Open Evening and then further 1:1 or small group meetings can take place.

· If other professionals are involved, a meeting or similar, may be held to discuss your child’s needs, share strategies used, and ensure provision is put in place before your child starts.

· We may suggest adaptations to the settling in period to help your child to settle more easily.

· If applicable, visits by staff to your child’s previous setting may be made to facilitate a successful transition. 

For transition from Secondary to College etc.. we will share information with the school, college, or other setting the pupil is moving to. We will agree with parents and pupils which information will be shared as part of this. 

In the Y10/11 EHCP review, Careers Advisors will be included in the meetings to ensure that progressions plans are shared and additional transition support is put in place.

5.6 Our approach to teaching pupils with SEND
Teachers are responsible and accountable for the progress and development of all the pupils in their class. 

High quality teaching is our first step in responding to pupils who have SEN. This will be scaffolded for individual pupils. 

Class teachers are responsible for:

· Ensuring that all children have access to good/outstanding teaching and that the curriculum is adapted to meet your child’s individual needs (also known as scaffolding).

· Checking on the progress of your child and identifying, planning and delivering any additional help your child may need (this could be things like targeted work, additional support, adapting resources and so on) and discussing amendments with the Special Educational Needs Co-ordinator (SENCO) as necessary.

· Ensuring that all members of staff working with your child in school are aware of your child’s individual needs and/or conditions and what specific adjustments need to be made to enable them to be included and make progress. 

· Ensuring that all staff working with your child in school are supported in delivering the planned work/programme for your child, so they can achieve the best possible progress. This may involve the use of additional adults, outside specialist help and specially planned work and resources.

· Ensuring that the school’s SEND Policy is followed in their classroom and for all the pupils they teach with any SEND. 

· Ensure that they use the OPP’s when planning for individual EHCP or K Code learners and implement the suggested teaching strategies.
In addition:

· The teacher will have the highest possible expectations for your child and all pupils in their class.

· All teaching is based on building on what your child already knows, can do and can understand.

· Teachers will put in place different ways of teaching so that your child is fully involved in learning in class. This may involve things like using more practical learning or providing different resources adapted for your child. 

· Teachers will put in place specific strategies (which may be suggested by the SENCO or staff from outside agencies) to enable your child to access the learning task. 

· Your child’s teacher will have carefully checked on your child’s progress and will have decided that your child has gaps in their understanding/learning and needs some extra support to close the gap between your child and their peers

Use of support staff

We ensure Teaching Assistants are appropriately prepared and trained to support the curriculum, and that pupils are not separated from the curriculum as a result of being supported by a Teaching Assistant. This may be support for groups of children working at a similar ability level. A teaching assistant may also be allocated to a pupil with exceptional special educational needs and/or disabilities and whilst they take a very valuable role in your child’s education. Of course, as a school, we welcome weekly dialogue between parents and TAs on how a child’s day has been and we do actively encourage this continued feedback.

We will also provide the following interventions: 

· ELSA
· MABLE

· WELLCOMM

· IDL

· Well-being Dominos

· Phonics

· AP

· Art Therapy 
· LEXIA

· MABLE/SALT

· I-Read

· Maths Intervention 

· RANS intervention 

· RCT

5.7 Adaptations to the curriculum and learning environment 

We make the following adaptations to ensure all pupils’ needs are met:

· Scaffolding our curriculum to ensure all pupils are able to access it, for example, by grouping, 1:1 work, teaching style, content of the lesson, etc. 

· Adapting our resources and staffing 

· Using recommended aids, such as laptops, coloured overlays, visual timetables, larger font, etc. 

· Differentiating our teaching, for example, giving longer processing times, pre-teaching of key vocabulary, reading instructions aloud, etc. 

5.8 Additional support for learning 
We work with the following agencies to provide support for pupils with SEN:

· Family Support Worker

· Educational Psychology Service

· RANS - Autism Outreach Service

· RANS HI & VI - Sensory Service for children with visual or hearing needs

· Speech and Language Therapy 

· Occupational Therapy

· Physiotherapy Service

· Professional training for school staff to deliver medical adaptions

· School Nurse

· Children and Adolescents Mental Health Service (CAMHS)

5.9 Expertise and training of staff 

Our SENCO has over 20 years teaching experience, they have been SLT since 2019 and started as SENDCO at MMHS in April 2024.  

We have two Assistant SENDCO’s 
· Gemma Halliwell – Has worked at MMHS for 16 years and along with SENDCO responsibilities she oversees the Teaching Assistants. 

· Aanisaa Dutt – Specialises in SEMH, oversees interventions and specialist support. 

We have a team of 35 teaching assistants, including1 higher level teaching assistant (HLTA) who delivers 1:1 tuition. 

In the last academic year, staff have been trained in Safeguarding, Team Teach, De-escalation strategies, Literacy, SALT training, Lab Training and Transactional Analysis and the Ego gram. 
5.10 Securing equipment and facilities 

Equipment

We provide for pupils with high incidence SEND requiring low cost, non-customised equipment, e.g. non-customised ICT equipment, up to £300, funded from their normally available resources.  For more specialist-customised equipment, Rochdale LA (RANS) provides funding for an Individual Children’s Equipment Budget to meet these needs. This may include, for example, auxiliary aids and services for disabled children, and any other resources that would prevent children being put at a substantial disadvantage to their peers.

Disabled access

Ramps are in place for all entrances to the school and disabled parking is available at the front of the school. Disabled toilets can be found on all floors and the building is accessible using the lift. 
The schools Accessibility Plan is written in compliance with the Equality Act 2010 and our building is wheelchair accessible.   Where appropriate, we order and utilise specialist equipment for those with a visual or hearing impairment as well as those with physical disabilities.  Individual PEEP’s (Personal Emergency Evacuation Plan’s) are written and are in place for any pupil who is identified as one who may have difficulties evacuating a building to a total place of safety without support or assistance from others.  These documents are shared with the pupil and their cares and a copy is held on file. Due to the nature of this plan, it is reviewed and adapted according to the individuals need on a regular basis.

· Corridors and doors allow access for wheelchair users and ramps and handrails are in place as an alternative to steps. 

· After school and extra-curricular provision is accessible to all pupils including those with SEND.

· All pupils have an equal opportunity to go on all school visits. 
· Extra support is provided if required.

· Educational visits will only be planned to locations accessible to all. 

· Risk assessments are carried out prior to any off site activity. 
Please see our Disability Access Plan policy which can be found on our website.

How does the school support pupils with medical conditions?

The school follows ‘Supporting pupils at school with medical conditions Statutory guidance for governing bodies of maintained schools and proprietors of academies in England’. The school has a policy regarding the administration and management of medicines on the school site. Some pupils will have a care plan in place. Appropriate staff have updates on conditions and medication affecting individual students and training, where appropriate, so that they are able to manage medical situations.
5.11 Evaluating the effectiveness of SEND provision 

We evaluate the effectiveness of provision for pupils with SEN by:

· Reviewing pupils’ individual progress towards their goals each term

· Reviewing the impact of interventions after 6 weeks
· Using pupil questionnaires

· Monitoring by the SENCO 

· Using provision maps to measure progress 

· Holding annual reviews for pupils with EHC plans 

5.12 Enabling pupils with SEND to engage in activities available to those in the school who do not have SEND
· All of our extra-curricular activities and school visits are available to all our pupils, including our before-and after-school clubs. 

· All pupils are encouraged to take part in sports day/school plays/special workshops, etc 
· No pupil is ever excluded from taking part in these activities because of their SEN or disability. 

5.13 Support for improving emotional and social development

Constant reinforcement of the school’s behaviour policy is made in class and during whole school assemblies. Parents are informed of developments in this area by letters, newsletters and leaflets; these are often published on our website.

SEND support include adaptions, some of which may be run by our Learning Mentors and Family Teams. The Anti-Bullying Policy is followed robustly and parents are involved if this is necessary. We regularly seek children’s views on bullying via interviews and questionnaires. Although bullying is rare, it is challenged strongly if it is identified.

We recognise the use of peers to be a valuable resource either as part of a behaviour management programme (for example peer mentor support) or peer-oriented intervention (for example a buddy system). Staff will actively encourage children to regulate their behaviour by teaching them that self-monitoring, self-instruction and self-reinforcement skills are effective in producing adaptive behaviour change (i.e. increased on-task behaviour, reductions in anti-social behaviour etc.). Approaches using positive reinforcement are seen as the most effective way of managing most children in our care (where appropriate behaviour is immediately rewarded), behaviour reduction strategies (such as directed time out, diversion, verbal advice and support, active listening), and a direct challenge response (a form of a focused sanction in which something tangible is taken away such as choice time) appear to be effective in increasing on-task behaviour. A combination of approaches is more effective in facilitating positive social, emotional and behavioural outcomes than single approaches alone.

Children with speech and language communication needs benefit from education with additional support mechanisms.  A ‘sensory’ based approach is effective for children with communication and interaction difficulties associated with server and profound learning difficulties.

5.14 Working with other agencies 
Where a pupil continues to make less than expected progress, despite evidence-based support and adaptions that are matched to the pupil’s areas of need, we will consider involving specialists. This could include, for example, speech and language therapists, specialist teachers for the hearing or vision impaired occupational therapists or physiotherapists. Parents will always be involved in any decision to involve specialists. The involvement of specialists and what was discussed or agreed is recorded and shared with parents and teaching staff supporting the child in the same way as other SEND support.
The SENCO and class teacher, together with the specialists, and involving the pupil’s parents, will consider a range of evidence-based and effective teaching approaches, appropriate equipment, strategies and adaptions in order to support the child’s progress. Outcomes and support will be agreed, including a date by which progress will be reviewed. For a list of agencies we liaise with please see 5.8 Additional support for learning.
What this will look like for your child:

· If your child has been identified as needing more specialist input instead of or in addition to good and outstanding class room teaching and intervention groups, referrals will be made to outside agencies to advise and support the school in enabling your child to make progress.  Before referrals are made, you will be asked to come to a meeting to discuss your child’s progress and help plan possible ways forward this will either be with the SENDCO, Assistant SENDCO or member of your child’s Family Team. 
· If it is agreed that the support of an outside agency is a way forward, you will be asked to give your permission for the school to refer your child to a specialist professional e.g. SPOA (Single Point of Access referral) a Speech and Language Therapist or Educational Psychologist. This will help the school and yourself understand your child’s particular needs better. 

The specialist professional will work with your child to understand their needs and make recommendations, which may include:

· Making changes to the way your child is supported in class e.g. some individual support or changing some aspects of teaching to support them better 
· Support to set targets which will include their specific professional expertise
· Your child’s involvement in a group run by school staff under the guidance of the outside professional e.g. a social skills group or sensory circuit

5.15 Complaints about SEND provision 
Complaints about SEN provision in our school should be made to the headteacher Charlotte Leach-Rogers cleachrogers@mmhs.co.uk in the first instance. They will then be referred to the school’s complaints policy. 

The parents of pupils with disabilities have the right to make disability discrimination claims to the first-tier SEND tribunal if they believe that our school has discriminated against their children. They can make a claim about alleged discrimination regarding:

· Exclusions

· Provision of education and associated services

· Making reasonable adjustments, including the provision of auxiliary aids and services 
5.16 Contact details of support services for parents of pupils with SEND
.  
· Rochdale Additional Needs Service (RANS) - 01706 926400
· Rochdale SENDiass -  01706 769634

· Local Authority - Children's Occupational Therapy Service -  01706 925900

· Children's Community Nursing Team - 0161 206 0606

· Contact - For families with disabled children - 0808 808 3555

5.18 The local authority local offer

This can be found on the Rochdale Borough Council website: https://www.rochdale.gov.uk/specific-educational-needs/local-offer  

The school has contributed information about the curriculum and provision offered to learners with SEND at MMHS to the local offer published by the LA
6. Monitoring arrangements
This policy and information report will be reviewed by the SENDCO H Klee every year. It will also be updated if any changes to the information are made during the year. 
It will be approved by the governing board. 

7. Links with other policies and documents
This policy links to our policies on: 

Accessibility plan 

Behaviour

SEND Policy 
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